HESWALL PRIMARY SCHOOL

POLICY GUIDELINES FOR TEACHING AND LEARNING

1
Policy Statement
At Heswall Primary School we endeavour to ensure all pupils experience the best quality learning process.

2
Role of the Classroom Teacher
· to determine valid and realistic aims and objectives;

· to devise and produce detailed policy guidelines based on the National Curriculum Statutory Orders;

· to ensure that the syllabus is understood by all teachers and that agreed methods are put into practice; 

· to monitor the medium and short term planning;

· to monitor the teaching of the subject by classroom observation;

· to monitor the learning of the subject by scrutiny of children’s work;

· to monitor the progress of children through the sets and keep detailed records of the composition of each set;

· to evaluate the success of the subject in relation to Ofsted Inspection criteria and children’s attainment at the end of the Key Stages;

· to offer support to staff for children who are gifted and talented [pupils who are functioning at a higher level in one or more areas than the vasty majority of their peers, regardless of the intake of the school] , or with other special needs, liaising with staff, parents and the SENCo as appropriate;

· to develop the integration of literacy, mathematics and ICT into the whole curriculum especially into the subjects of Science and Creative Curriculum;

· to undertake an annual review and audit of the policy guidelines;

· to ensure that resources are acquired, stored and deployed appropriately;

· to keep up to date about current developments and make other staff aware;

· to encourage the development of subject knowledge and expertise among staff;

· to liaise with outside agencies including other primary schools and LA advisors;

· to encourage interest, understanding and support from parents, governors and the wider community.

3
Aims & Objectives
Using the framework for each subject as defined by statute within the Programmes of Study of the National Curriculum, we endeavour to develop teacher skills so that they can:

· set high expectations for all pupils;

· systematically plan all lessons;

· employ a variety of teaching strategies and techniques;

· effectively manage the classroom;

· manage time and resources effectively;

· employ a range of assessment methods including homework;

· maximise opportunity to learn through time on task and lesson flow.

We endeavour to develop professional characteristics:

· professional skills, eg respect for others, trust and confidence;

· thinking skills

· classroom leadership eg passion for learning, flexibility;

· planning and setting expectations;

· relating to others, eg impact, influence and team working;

We endeavour to develop a classroom climate that lacks disruption, encouraging children to engage by setting high expectations where the following key skills are taught:

· Remembering

· Understanding

· Applying

· Analysing

· Evaluating

· Creating

Taxonomy of Educational Objectives – Bloom, B.S - 1956

4
Organisation

The children begin working towards Level 1 in F2 in a mixed ability class.  The children in Years 1 to 6 are set by ability in groups within their own classes as determined by Teacher Assessment and test scores as appropriate.  A record is maintained of the composition of each group and each child’s progress is carefully monitored by the teacher involved.  Staff discuss children’s progress and move the children between groups when appropriate.

Maths is taught in a structured daily maths lesson.  Teachers will teach the whole class together for a proportion of the time, and oral and mental work will feature strongly in each lesson.

English is taught in a structured daily English lesson. Teachers will teach the whole class together for a proportion of the time.

The majority of foundation subjects are taught during the afternoon sessions through Creative Curriculum in Years 1-6.  This is a skills based curriculum using a topic approach – opportunities are sought to teach English, maths and science skills (where appropriate) within these sessions.

Our approaches to the planning and delivery of our creative curriculum are under constant review. Curriculum maps completed across the school ensure that the statutory elements of the national curriculum are covered but not repeated – allowing time for children to develop their own learning pathways which become increasingly more independent as the children progress through the school.

5
Teaching and Learning styles
It is recognised that there are different styles of learning.  Teaching styles employed are based on the following assumptions:

· children need concrete experiences if they are to acquire sound concepts;

· children learn best when they investigate and make discoveries for themselves;

· children refine their understanding and develop conceptual structures by talking about their own thinking and what they have done;

· individual children develop at different rates;

· children learn in different ways; teaching should provide a rich and wide variety of experiences;

· children will become more able if allowed to develop reliable personal methods of working;

· the convention of subjects should be taught only when children are confident in their own knowledge, concepts and skills;

· children need plenty of opportunities to apply what they have learnt, and to relate their work to other areas of the curriculum and to their lives in general;

· children learn most effectively when they enjoy and see relevance in what they are doing.

Research has discovered that better standards occur when teachers:

· structure their lessons and maintain a good pace;

· provide daily oral and mental work to develop and secure pupils’ strategies and rapid recall skills;

· devote a high proportion of lesson time to independent learning – where structures are in place to allow pupils to develop higher order thinking skills and teaching staff facilitate learning through discussion with pupils.

·  use, and expect pupils to use, correct vocabulary and notation;

· question pupils effectively, including as many of them as possible, giving them time to think before answering, targeting individuals to take account of their attainment and needs, asking them to demonstrate and explain their methods and reasoning, and exploring reasons for any wrong answers;

· involve pupils and maintain their interest through appropriately demanding work, including some non-routine problems that require them to think for themselves;

· ensure that differentiation is manageable and centred around work common to all the pupils in a class, with targeted, positive support to help those who have difficulties to keep up with their peers.

· ensure that lessons are fun, motivating and exciting.

The very best standards will occur where pupils take ownership of their own learning. A combination of direct teaching and independent work will exist. A combination of teacher assessment and pupil assessment (Assessment As Learning) is used as a best practice model.

6
Curriculum Balance 

It is our intention to offer a syllabus that is broad, balanced, relevant and differentiated.

Broad in that it meets all the requirements of the National Curriculum as defined in the Programmes of Study.  We also intend to foster the cross-curricular nature of ICT and PSHE developing their integration into the whole curriculum.

Balanced in that although we emphasise the necessity of developing pupils we strive to encompass the whole spectrum of skills, knowledge and understanding, while also developing a sense of awe and wonder at the power and complexity of the world.

Relevant in that content is a powerful means of communication used to represent, explain and predict.  Generic skills are essential tools in adult life.  We must endeavour to instil in children an understanding of the relevance and importance of learning to their lives.

Differentiated in that we attempt at all times to address the individual needs of all our pupils through careful planning and sympathetic teaching.  The grouping arrangements are a first step towards differentiating, but there will always be differences within a group to be addressed.

7
Assessment and Recording
Assessment and recording procedures are important because they ensure continuity and progression by allowing staff to plan engaging/ stimulating/ stretching activites for all pupils in their care .

Assessment is carried out in a number of ways including:

· listening to a child ask, answer or explain;

· watching a child investigate;

· marking a child’s work – see Marking Policy;

· testing of mental recall;

· using end of unit assessment activities;

· testing knowledge at the end of a topic;

· employing SATS in years 2 and 6;

· using non-statutory SATS in Years 3, 4 & 5;

· use daily NAME sheets;

· use of APP

· use of WALT/WILF.

· Pupil’s assessment of their own work.

Assessment is recorded in a number of ways including:

· tracking daily using NAME sheets – AfL;

· notes on short term plans;

· dated entries in the class Record Book;

· compiling SATS test results;

· tracking termly in Assessment files AoL;

· children’s self-assessment – traffic lighting;

· use of targets.

8
Monitoring – 


This Policy is reviewed annually by all staff and the governing body.

9
Evaluation

We are constantly evaluating the content of our curriculum and the standards of our teaching and learning.  Clear achievable goals are set for the development of the subject against which progress can be judged.  Furthermore the SATS results, FFT data and tracking AoL data are scrutinised to ensure that standards are being raised.  Realistic targets are set by which teaching and learning standards can be judged.  
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Management and Organisation of Resources
Subject coordinators are responsible for ordering, organising, storing and deploying resources- in accordance with agreed objectives within their 12 month subject development plans.  Each class should have sufficient resources for their daily lessons.  Other resources are stored centrally.
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